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This text is based on a classroom study carried through among ten year old children in Sweden. The 
main study consists of participant observations, interviews, tape recordings and photos in four school 
classes located in rural as well as in urban settings in Sweden. Parts of this empirical material are 
integrated in the construction of two diverse learning classrooms introduced in this paper. A main 
aim for this text is to communicate two ways for teachers’ and pupils´ to utilize the classroom 
environment for pupils to develop lifelong competences. The result showed two diverse classrooms 
and settings which leaves different tasks for the teachers to handle. The teacher in school A wanted 
the pupils´ to find own competences and worked to make them aware of their learning strategies. He 
also emphasized the importance of a good social environment and worked to make the pupils aware 
of how to act in groups. The teacher in school B talked about how important she is to make the 
pupils work and expected them to be aware of their learning strategies. She talked about the 
importance of tranquility in the classroom when pupils read and wanted them to be able to work 
independently.   
 
The text begins with a brief research overview about classroom research and essential methods. The 
result is presented as two different cases based on interviews, participating observations, photos, 
tape recordings and small talks.  
 
Research Overview 
One of the first international classrooms studies, which is an often quoted study, was conducted by 
Bellack et al.1 The study paid attention to what is going on in the classroom, and through structured 
observations it aimed to explore how speech was distributed within talking space among teachers and 
pupils. The result showed that teachers took a significant part of the classroom talk, while students shared 
1/3 of that talk. This study was criticized for merely examining teacher led teaching which might not be 
seen as the most common way of teaching today. But since the study took place in the mid 60´s, the 
teacher led teaching could be seen as a common teaching strategy for that time.  
A research team from Sweden conducted a similar study in 1977, but from a gender perspective.2 They 
wanted to explore the talking distribution between boys and girls. The result showed that boys took a 
significant part of the pupils talking space. Girls shared one third which leaves a considerable part for 
boys to interact with teachers in classrooms. A lot of studies during the eighties wanted to explore the 
talking space from different perspectives. One thing in common was that they focused on gender. Some of 
the studies investigated gender differences in talking space within separate school subjects.3 There is no 
univocal result, but in some subjects like social science and language it looks like girls dominate talking 
space.4 But this study had a quite different approach, since it focused on contacts between teachers and 
pupils, not just on talking space. 
One study conducted among ten year old children in New Zeeland aimed to explore official and unofficial 
talks in the classroom. 5 It showed that there were a lot of unofficial talks among the pupils in the 
                                                            
1 Arno Bellack et. al. ”The language of the classroom”. (New York: Teachers college press, 1966). 
2 J Einarsson  & Tor Hultman, Godmorgon pojkar och flickor Om språk och kön i skolan (Stockholm, Liber, 1984).  
3  A, Kelly. (1988) Gender differences in teacher pupils interactions. A meta- analytic review. Research education. 39, 1- 23. 
4 Elisabet, Öhrn. Könsmönster i klassrumsinteraktionen. En observations och intervjustudie bland högstadieelevers 
lärarkontakter. (Göteborg: Acta Universitatis Gothoburgensis, 1990). 
5Adrienne Alton- Lee, Graham Nuthall & John Patrick. (1993). Reframing Classroom research: A lesson from the private world 
of children. I Harvard Educational Review: Vol. 63, nr 1, sid. 50-84. 
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classroom that the teacher seldom perceives. Most of the talks in the study could be connected to the 
content in the teaching. A similar study conducted in Junior High school in Sweden showed a quite 
different result.6 It showed that pupils´ participation in the unofficial talks seemed to be more frequent 
than in the official talks. Another result was that the unofficial talks had little or no connection to the 
content of the lesson. These studies show that there are different kinds of talks in the classroom, but they 
are not united in the question whether these talks are connected to the content in the lesson or not.   
Method 
The two empirical examples presented in this paper, are a limited and defined part of the superior 
empirical material for my thesis. The superior study consists of four examples, and the two examples in 
this text have quite different settings. One of the two classes is found in an urban setting and the other in a 
rural setting. There are thirteen different nationalities represented in the classroom from the urban setting 
and all of the pupils in the class from the rural setting come from Sweden. The two classes also differ 
when it comes to the numbers of pupils. The settings of the two classes will be more specified in the 
result.  
I visited each classroom in springtime 2009, between 08.10 am and lunchtime during a period of two and 
a half week. I conducted about 24 observations in each classroom during the fieldwork, between eight and 
half past eleven o´ clock. I was a participating observer in the classrooms, sitting on a chair registering 
what was happening among pupils and teachers when reading was on the agenda. Reading can be seen as 
the example in which the study took place. Focus in observations was directed towards teachers’ talk but 
also where they paid attention during their teaching. Notes were made on teachers’ whole class 
instructions, but also on small talks between teachers and pupils, and between pupils.  
After all the observations were conducted, I interviewed the two main teachers. Most of the questions 
were planned in advance and aimed to give an understanding of the teachers’ considerations regarding 
their teaching and pupils´ learning strategies.  The interviews also gave opportunity to ask some follow up 
questions about situations in the classrooms. The interviews took place in a room in their schools, after 
the term had ended. One interview lasted for 50 minutes and the other lasted for 80 minutes. 
A lot of photographs were taken on the internal milieu to register details from the classrooms that were 
hard to capture in observations.  Some of the photographs show posters along the walls in the classrooms, 
but there were also books and paintings that were important to register. Tape recordings registered whole 
class talk and teacher´s instructions as well as small talks among pupils and teachers, which sometimes 
were impossible to capture in the observations.   
Result 
A classroom considering pupils´ own competences and learning strategies as fundamental for 
lifelong learning 
This classroom A was located in an urban setting and the school had about 200 pupils. A text on the 
school´s website explained that the school had structured routines to discover and prevent difficulties in 
pupils´ social and learning development.7  There were 25 pupils in the class at the time for the study, 14 
boys and 11 girls. 13 different nationalities were represented in the classroom and they were taught by a 
male teacher, who began teaching the class in autumn 2008 
A furnishing supporting pupils´ cooperation  
                                                            
6 Anders Garpelin, Sverker Lindblad & Fritjof Sahlström, ” Vikings and hiphoppers in the classroom- An explorative case study 
of cultural conflict in an educational setting.” Young. 3 (1995) 42 f. 
7 This information was found in the school´s website 100701 at 10,58 am. 
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The organization of this classroom was founded on communication between pupils, but also between the 
teacher and pupils.  The teacher wanted the pupils to interact and cooperate, which were the reason why 
they were placed in groups. The pupils were placed in mixed gender and ethnic groups of four or five 
children. There was space between the groups which enabled the pupils to talk to others in the group. 
The teacher´s desk was placed in the back of the room and there was a whiteboard on the wall in the 
frontage of the room. In front of the whiteboard there was an open space that the teacher deliberately left 
open for the pupils to work or act there. Two computers were placed beside the whiteboard, and posters 
and pictures hanged all over the classroom.  
The pedagogical idea behind the grouping was to make it possible for them to interact with each other, 
since there are more pupils in the groups to get help from. The pupils do not have to move around to get 
help. By placing the groups, the teacher explained that the communication among pupils in the groups 
becomes more important than the teacher. If the teacher would place the teacher´s desk in front of the 
room, he would become the most important person in the room. The teacher explained his thoughts about 
furnishing:  
If I am placed in front of the group, the natural thing for every pupil will 
be to turn ahead. I will be the centre of the room. The pupils are supposed 
to look ahead. Everything happens in front of the room. But if you sit in 
groups, it is not what happens in the front of the room that is important. 
The pupils´ job in the groups becomes crucial by this grouping, not me.  
The teacher said that it takes more effort to work in groups of four or five children than in pairs. The 
teacher decided where to place the pupils and calls it “the teacher´s lots”. The pupils might believe that 
they are randomly placed, but that will never happen. Some pupils are not to be placed next to each other, 
the teacher explained.   
When the teacher lectured he was placed in the front of the room. Otherwise he walked around helping 
the pupils that raised their hands and others that he chose to sit by. The teacher said that he knows who 
needs extra help and attention. When the teacher sat by the teacher´s desk in the back of the room, the 
pupils that needed help searched for his attention. The most common strategy for the teacher was to walk 
around in the classroom helping the children at their desks.  
One of the posters beside the door showed the pupils how to act when they got upset. The text was 
illustrated by a traffic light. By the red light there was a text that said “Stop, calm down, think”, the 
yellow light told the pupils to “figure out the best solutions to the problem. Think about the 
consequences” and the green light encouraged the pupils to “try your best solution”.  
Internal learning environment based on pupils´ competences 
When I asked the teacher about how he would like the pupils to act when they are supposed to read, he 
answered that he just wants them to read. The pupils do what they are supposed to do, but it is not sure 
that they will read even if they are supposed to. There are a lot of pupils in the classroom who are very 
young and curious and might lose concentration very easily. This is why the teacher finds it important to 
have methods to encourage pupils’ concentration in order to make it easier for them to work and learn. 
One example that the teacher mentioned was to give an audio book to a tired or unorganized pupil.  
Another example was to give opportunity to read in a quiet place close to the classroom. To read a book 
together in pairs might stimulate some pupil´s motivation and concentration to read a book.  




I don´t do anything. I don´t have to. The pupil goes around and he knows 
after a while when we have been training how to act in groups, that what 
he is doing is wrong. So I don´t have to do anything... I just look at him 
because I know that within a couple of seconds he will look at me. 
Because he knows that he shouldn´t be bothering other children. So I don´t 
have to do anything but look at him and then he just… “ahaa..that´s 
right..!!” then he sits down. So I don´t have to do anything. 
The teacher talked about situations that might aggravate pupils’ cooperation when they read different 
kinds of texts. There are a lot of things that could make it difficult for them and it could be the internal as 
well as the external milieu that affect pupils’ cooperation. Birds can fly into the window which will pay 
pupils´ attention towards that situation instead of the text they are reading. The teacher also mentioned 
situations when a pupil laughs at another pupil as an example of disturbing situations. Troubles from the 
break could also be the reason why somebody has difficulties in cooperating. The teacher said: “Well, the 
social interaction is more important for the pupils then what we are actually doing.” Then he gave an 
example of a boy that was pretending shooting birds from inside the classroom while the teacher was 
“babbling about something”. Friendship is another example that could affect the pupils´ concentration a 
lot. At the same time the teacher drew a parallel to an occasion when he attended a lecture. During the 
first part of the lecture the teacher was very interested in what was said, but after ten minutes he was 
completely lost. He didn´t have a clue about what the lecturer was talking about.  
Some of the pupils do not have the fluency and concentration to profit by fiction reading, the teacher said. 
Sometimes he offered them to listen to an audio book and it will probably make the pupils interested in 
reading books in a long term. When a pupil comes tired to school on Monday morning, the teacher might 
tell the pupil to take a powernap on the desk.  Forcing pupils to read might have the opposite effect.  
The teacher believed that everything is founded on the relation between him and the class. It might take 
one or two months for the pupils to find out that everyone wants tranquillity when they work. 
Tranquillity does not just appear in classroom; it is all about interplay between the teacher and the class. 
“We talk about how we would like things to be.” The teacher said that he seldom raises his voice, he stays 
quiet. The pupils know when they have done something wrong. During my observations there were only a 
few occasions when the teacher raised his voice. At the beginning of a lesson, the teacher usually stood 
silent in front of the class waiting for the pupils to pay attention towards him.    
The next situation is an example where the pupils are expected to write a story about some defined word, 
partly suggested from the pupils. The teacher added some words on the whiteboard that were supposed to 
be in their story. It was very quiet in the classroom and the pupils began their writing. One of the girls 
finished her story and started working in her mathematic book instead. She was the only one during this 
lesson to work in the mathematic book. Four of the boys walked around at the end of the lesson when the 
rest of the class was writing in their books: 
Four boys are walking around in the classroom. They seek contact with 
other pupils in the room. They are talking quietly looking for contact with 
other boys. One girl is walking around and she seeks contact with another 
girl. That girl is also talking quietly. One of the boys asks the teacher 
quietly:  
‐ We can just walk outside now, can´t we? 
‐ Mmm, the teacher whisperers. 
The four boys that had been walking around in the classroom are the first 
to leave the room for the break.  
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I asked a question about what a pupil should not do when they are supposed to read and the teacher 
answered that it is hard to answer those kinds of questions. It is all about how they are taught to work. 
The pupils are allowed to walk around in the classroom doing what they should, so it is more about how 
to move without disturbing the other children. 
In the definition of a good milieu for reading, the teacher described the importance for tranquillity in the 
room when they read fiction literature. An optimal milieu for reading would be having access to a nice 
sofa or something like that, the teacher said. But the most important thing is for the pupils to feel safe and 
be a part of a good social environment. If the pupils know that the others are reading and they have a 
really good book, they will read according to the teacher. Good tasks make the pupil relate to their own 
reality and experience. Good task also make pupils consider, come to a conclusion and if they have to 
discuss things with their friends it is even better, the teacher said. 
But when they read other texts there is no need for that kind of tranquillity. When the class has English in 
the classroom, the pupils ask a lot of questions since they do not understand all the new words. This opens 
up for a more thorough discussion of the text. The teacher believes that it could be embarrassing for the 
pupils to ask questions about fiction literature, while complicated English texts are more accepted not to 
understand. The teacher expressed that reading in other school subjects than Swedish makes it more 
acceptable for pupils to discuss and ask about complicated contexts and words. 
School B 
A classroom considering the teacher as a front figure for teaching and learning 
This school is located in a rural setting and is the only school in the specific area. There are about 130 
pupils in the school, and it works in a positive, warm and democratic milieu where everyone gets 
opportunity to influence.8 At the time for the study there were 17 pupils, ten boys and seven girls and they 
are taught by a female teacher. All of the pupils derive from Sweden.  
The teacher graduated in January 2004 and began teaching the class in autumn 2008. The teacher 
described the class to be very allowing since pupils can be themselves, even if a lot of pupils are a bit 
different. No one says anything mean to another pupil. There have never been a lot of fights or troubles 
that needs to be sorted out after the breaks. The level of knowledge is quite low and the class has 
difficulties in working independently as well as in groups. One boy and most of the girls could do a lot of 
tasks, but a couple of boys need a lot of help. More than the teacher could ever imagine before meeting 
the class.  
The teacher had a plan for the pupils, especially for Daniel who is in need of special care. Daniel is 
diagnosed ADHD and is under medication. During the first years in school, the teachers worked hard with 
him without much of result according to the current teacher. When he got his medicine, everything turned 
for him the teacher said. It is hard to handle all different kinds of need in this class and the pupils that 
have worked independently have had less attention than the ones that need a lot of help. 
 
A furnishing based on pupils´ choice  
The furnishing of this comparatively small classroom was based on the wills of the pupils.  The desks 
were placed in a form of “a horseshoe” according to the will of the pupils and they arranged the removal 
of the furniture. Three of the boys placed themselves in a row by the window, outside the rest of the class. 
The teacher liked their idea and the pupils’ final solution about the furnishing of the classroom was even 
                                                            
8 This information was found on the school´s website 100701, at 10,51 o´clock  am. 
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better than she ever thought. It was difficult for the pupils to move in the classroom since the desks were 
so close to each other, and close to the walls. In the middle of the horseshoe there was an open space.  
When the teacher´s considered how to furnish the classroom, she wanted to find the best way to make 
pupils work, and girls should not sit beside boys. But if the class wished to be placed in mixed gender 
groups she would consider that. The teacher found it hard to furnish in groups because of the size of the 
classroom. The open space in the middle of the horse shoe made it possible for the teacher to move 
around in classroom and for the children to see each other, she said. One of the boys that walked around a 
lot in the classroom was placed in the frontage of the room. That boy used to sit in the back of the room, 
but the teacher said that she wanted to check his comings and goings so she placed him beside the 
teacher´s desk. She wanted to avoid “a social furnishing” so she arranged the pupils´ placing to make 
them work. Not to be social.  
The pupils´ desks are high above the floor, and the teacher explained that it prevents her from bending 
down when pupils need help. During one of my observations I placed myself at the same place where the 
teacher usually stands in front of the children. It was easy to get eye contact with all of the children accept 
from the three boys that placed themselves outside the rest of the group. Since the desks were high, it was 
very difficult to get natural eye contact with the three boys that sat behind a row of children. One third of 
the class turned their backs toward these boys, and that third had no natural eye contact with the boys.  
According to my field notes, the boys did not participate in whole class conversations. They were not 
especially talkative or active in any way. The boys talked to each other when the rest of the class 
discussed common issues. Notes from my visit in the class showed that the teacher paid them a lot of 
attention when they needed help, when the rest of the class was supposed to work on their own. 
Teaching material and technical equipment important for the creation of an internal learning 
environment 
When the pupils are supposed to read, the teacher told me that she wants them to have strategies to go 
back to a complicated text to find the answer and not just ask her. It might be hard for them to locate the 
answer, but she wants them to have skills to go back to the text for a close look. They might not be aware 
of that the text really means something and that they have to go back to the text a lot of times, the teacher 
said. Some of the textbooks are really difficult to a lot of the pupils, and the teacher exemplified with the 
textbook in geography. She writes a version of the text to put on an overhead and then the teacher and the 
pupils read this version of the text together aloud. The teacher´s experience from this class is that this way 
of reading makes it easier for the pupils to read. But sometimes it is too easy for them, she said. If they 
would get the same text in their own hands, a lot of pupils would have big difficulties in answering the 
same kind of questions, the teacher said. If the teacher reads a text aloud together with the pupils, they 
could read a really difficult text and every pupil would understand it. It is an opportunity for the teacher to 
explain difficult words and passages of the text. 
They need a lot of training in reading comprehension, to read texts and 
understand them. You have to work with texts. Everyone does not have 
that talent for free, so to say.  It has to do with maturity. The pupils have to 
realize that everything cannot be found in the text. 
The teacher wanted the pupils to talk about reading, and have good experiences from books. The class 
used to have book talks before my attendance. Groups of pupils read the same book to each other and 
discussed the book after reading. One of the groups consisted of very good readers but also by the boy, 
Daniel, who is a poor reader. The teacher explained that she wanted him to participate in the book talks to 
have an audio experience and to talk about the text that the others read aloud. The actual group could cope 
on its own, without any supervision by teachers. Two teachers participated in the rest of the groups to 
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raise questions about the book and the pupils answered. The book talk was appreciated by the pupils and 
at the time they used to have these talks three times a week. But the teacher found it hard to organize 
these kinds of talks, since she was the only teacher of the class. It is hard to have book talks in whole class 
situations, the teacher said. Each group needed one teacher to conduct the talks. 
Daniel had access to a computer of his own and listened to textbooks by using computer programmes. He 
listened to the texts and then just put a mark in the text. He could cope with these kinds of tasks. But if the 
teacher left Daniel alone there was a risk that one specific boy, Philip, came forward to “give” him the 
answer. Philip ruined her plan for Daniel when he gave him the right answer, the teacher said and laughed 
at the same time. The teacher talked about the plans she made for Daniel: 
I assume him to be included in teaching by making him participating in 
classroom in his own terms. But if I create learning material for him and it 
does not work. Like once when you visited our class, Anna. The computer 
did not work. I could not show him the material on the computer. My plans 
were crushed. What was I supposed to do? He must have a person beside 
him all the time to read and write. At the same time as a lot of the other 
boys need extra help all the time to read and write... so...  
The teacher said that she felt insufficient because of the problems with the technical equipment, but also 
because of the other boys that needs a lot of help do not have access to technical equipment. A lot of the 
pupils are dependent and the teacher said that a lot of them have big difficulties in working on their own.  
The teacher said that it is important for the pupils that there is tranquillity in the classroom when they 
read. It would be nice to have more teachers involved in teaching to be able to discuss the texts 
thoroughly in small groups. An aim for the teacher is that the pupils could help each other to read texts, 
but since the teacher always worked alone the opportunities to conduct book talks are limited. She felt 
that she had failed in teaching the class to talk and take responsibility for that kind of book talks.   
Difficulties in answering questions from a teaching material could derive from pupils’ inexperience from 
the actual material. If the pupils are acquainted to the material, it gets easier for them to work 
independently. They will recognize the questions and the texts. That is the reason why the teacher reads 
the text together with the pupils. It makes it easier for them to understand what to do. This is a statement 
from the interview: 
You have to understand what to do. It is about having trust to your own 
ability. And I believe that trust is missing for a lot of pupils. They get 
stressed and…. give up... They do not trust their own capability and do not 
understand what to do at once.  
 
Discussion and analysis 
A main aim with this text is to communicate the two ways in which teachers´ utilize the classroom 
environment to develop lifelong competences for pupils. This study has shown that the teachers used the 
classroom environment in quite different ways to make pupils develop lifelong competences. The 
teachers´ pedagogical ideas became visible in the furnishing of their classrooms, but also in their talk 
about pedagogical issues.  
The furnishing of the classroom highlights learning and teaching possibilities 
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The furnishing of classroom A enables the pupils to focus on learning. The pupils have to cooperate with 
all the children in the class, since the teacher decided their placing in groups. It became natural to interact 
with the all of the class mates. The furnishing of the room gave an impression that pupils and their 
cooperation are in the centre of the room. The pupils’ attention was directed towards each other, not 
towards the teacher since the teacher deliberately placed himself in the background of the learning 
environment. Even though the teacher placed himself in the background of the learning environment, he 
was active and present. He helped pupils when they needed help and listened to their needs, but could as 
well sit by his desk if there was tranquility in the room.  The teacher´s statement that the furnishment 
makes the pupils important was reflected in the furnishing of the room and seemed to be a key issue in his 
pedagogical idea.  
The significance of making pupils´ aware of their inherent competences and learning strategies seemed to 
be another important matter for the teacher in school A to take into consideration. The poster on the wall 
in the classroom encouraged the pupils to find their own solution to a problem and try the best way to 
solve it. This is one example of the teacher´s way of inspiring the pupils to find their own learning 
strategies. It also shows that there is not one universal way of dealing with problems. The teacher took 
responsibility for the pupils´ learning by making them aware of their own unique way to learn and solve 
problems.  
The furnishing of classroom B was based on the pupils´ will and the teacher was in the centre of the 
room.  Three boys in classroom B decided to place themselves outside the rest of the class, and the 
furnishing legitimated an exclusion from the rest of the class. The boys were responsible for their own 
placing in the room, since they chose to sit in a quiet place, but also outside the rest of the class. Since the 
boys often talked to each other when the rest of the class participated in whole class discussions, makes 
me wonder if they felt as a part of the class. The furnishing legitimated the pupils´ segregation and the 
teacher found the boys´ choice to be a good one.  Could the boys´ choice of placing be an expression of 
alienation? If they felt like outsiders it would take a lot of courage to place themselves together with the 
rest of the class. 
A lot of pupils in classroom B have to pass many friends on their way out of the classroom. The height of 
the chairs, but also the arrangement of the desks made it difficult for the pupils to walk in the classroom. 
The impression was that the furnishing encouraged the pupils´ own work and their attention should be 
directed towards their own work. The big open space in the middle of the horseshoe was a space that the 
teacher used to help the pupils. The pupils had limited space to move and act which signals that the pupils 
should be seated at their desks while the teacher walks around in the room helping them to work. This 
impression is supported by the teacher´s idea that the furnishing was not a “social arrangement”. The 
main pedagogical idea was to make the pupils work, not to be social.  
Internal learning environment in relation to pupils´ learning strategies and competences 
When I visited classroom A, the teacher had been teaching the pupils for about eight months.  It looked 
like the pupils just knew how to work on their own and cooperate with each other. The pupils talked to 
each other and walked around and it was tranquility in the room. But this study shows that the teacher had 
an organized plan to make pupils understand their own strategies and competences. The pedagogical idea 
behind was to teach pupils how to concentrate but also to consider their actual situation. A conscious 
strategy for the teacher was to vary the working methods presented for the pupils in need of special care. 
He took responsibility over the pupils’ situation and expected them to have bad days sometimes.   
Tired pupils were offered to take a powernap on the desk; he gave them space to recover. The teacher 
estimated that the pupils were not receptive to more information and did not make a big deal about the 
pupil’s situation. If it is accepted to be tired, it might be easier for the pupils to work and learn. The 
teacher drew parallels to his own way of learning and talked about how young and curious the pupils are. 
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The teacher mentioned a lot of examples about factors that could aggravate pupils´ reading. The examples 
showed his attempts to understand the pupils´ strategies. If a teacher understands pupils´ strategies, it 
becomes easier to meet the pupil´s needs.  
The teacher´s stated: “Well, the social interaction is more important for the pupils than what we are 
actually doing”. This quotation can be interpreted to mean that pupils are uninterested. Another way to 
interpret the statement may be that the lesson content is not interesting. I understand the statement as an 
expression for the teacher to emphasize with the pupils whole life situation, because the other collected 
data point at the same direction. He showed attention to all the pupils, not just the ones in need in special 
care (even if the pupils in need of special care were paid more attention).  
The visit in classroom B gave me an impression of a small classroom, with little or none space for the 
pupils to move. The pupils had been working together since the first grade, and the actual teacher had 
been teaching them for eight months. It was a high sound level and many pupils raised their hands to get 
help. The teacher walked around in the classroom, but did seldom have time to help the pupils in need of 
help. The furnishing as well as the internal environment signals that pupils own work is important, even if 
their faces are directed towards each other. It is difficult for them to cooperate with friends because of the 
furnishing of the desks.  
A lot of effort was made by the teacher to adjust teaching materials in order to fit some of the pupils in 
need of special care. Technical equipment was also supposed to be helpful for one of these pupils. A lot 
of trust was also put into this kind of material, which might place the teacher in a complicated situation. If 
the computer breaks down or something else goes wrong, what is the teacher supposed to do then? The 
teacher talked about situations that ruined her plans for the pupils, and did not know what to do at these 
occasions. But if the most important thing is to keep pupils busy in work, the teachers’ assignment is to 
have enough work adjusted to each pupil.  
Since the pupils will need a lot of help and are trained to get help from the teacher alone, it is an obvious 
risk that the teacher will feel insufficient. When the teacher talked about maturity she also leaves the 
problem for the pupil to solve. If a lot of pupils need a teacher beside most of the time to be able to work, 
it might be important to arrange the setting for the pupils to be able to work more independently.  But the 
pupils need strategies and competences to work on their own. They also need space and opportunity to 
work in groups.  
The two teachers are very ambitious and take their assignment seriously. The two classroom 
environments were quite different from each other and the teachers’ pedagogical ideas differed a lot. The 
study has shown that teachers´ professional considerations and approaches might help the pupils´ to find 
their strategies and competences to develop lifelong competences 
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